5-E Lesson Plan Template
	Your Name:  Brittany Adams 
	Your E-mail Address:  badams101279@troy.edu

	Grade Level:  11
	Subject Area:  English Language Arts

	Lesson Title: Personification with "Grass" by Carl Sandburg
	Lesson Length: 31-60 minutes 

	THE TEACHING PROCESS
	

	Lesson Overview

Students will be reading the poem "Grass" and identify the main idea and supporting details with a partner.  Students will then write a poem using personification.

	

	Unit Objectives: 

Students will be able to identify the main idea and supporting details of the poem "Grass" and the students will also be able to write a poem using personification. 

	

	Standards addressed (AL COS)
ELA2010(11) 

6. Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement). [RL.11-12.6]

NL-ENG.K-12.3 EVALUATION STRATEGIES

Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).

	

	List of Materials

"Grass" written by Carl Sandburg
Main idea & Supporting details worksheet (attached)

Quiz on Grass (attached)

Notebook paper (students)
Computer with Internet access

LCD Projector and/or interactive whiteboard

Teacher Tube account (free for teachers)
	

	INSTRUCTIONAL SEQUENCE
	

	Phase One: Engage the Learner
	

	(These activities mentally engage students with an event or question. Engagement activities capture students' interest and help them to make connections with what they know and can do. The teacher provides an orientation to the lesson and assesses students¹ prior understanding of the concepts addressed in the lesson.)
Activity: 

1) Have students list out the qualities of grass - Ex: animals eat it, it covers up dirt, etc.  Tell students that the poem they will be reading is titled "Grass" by Carl Sandburg. 

2) Pass out the poem "Grass" and explain that in this poem Sandburg uses personification - giving grass human-like qualities.  Have students listen to it being read (following along) on Teacher Tube.



	What’s the teacher doing?

(How is the teacher encouraging the students to use what they already know about the topic.)
Give examples of qualities of grass to kick-start their thinking and follow along with them as “Grass” is being read. This is to engage them in what we are doing and letting them know that you are interested in what they have to know. 

	What are the students doing?

 Listing qualities of grass, following along with “Grass” on Teacher Tube.

	Phase Two: Explore the Concept
	

	(Next, students encounter hands-on experiences in which they explore the concept further. They receive little explanation and few terms at this point, because they are to define the problem or phenomenon in their own words. The purpose at this stage of the model is for students to acquire a common set of experiences from which they can help one another make sense of the concept. Students must spend significant time during this stage of the model talking about their experiences, both to articulate their own understanding and to understand another's viewpoint.)
Activity: 
3) With a partner, students determine the 5 W's of the poem (attached worksheet).  Teacher should monitor.  

	What’s the teacher doing?

Monitoring the groups and keeping them on track.
	What are the student’s doing?

Determining the 5 W’s on the poem with a partner using their 5W’s worksheet.

	Phase Three: Explain the Concept and Define the Terms

	(Only after students have explored the concept does the curriculum and/or teacher provide the scientific explanation and terms for what they are studying. The teacher may present the concepts via lecture, demonstration, reading, or multimedia (video, computer-based). Students then use the terms to describe what they have experienced, and they begin to examine mentally how this explanation fits with what they already know.)
Activity: 

4) When everyone is finished, have partnership share answers with the teacher discussing discrepancies.  Guide students into formulating the main idea of the poem from the supporting details (5 W's).  Is the writer for or against war?  The passengers do not even remember that a war was fought there.(Direct their thinking into seeing that he is against war because he views it as meaningless.)


	What’s the teacher doing?

Directing their conversation so that it is productive and direct their thinking into seeing that he is against war because he views it as meaningless. Directing their thinking only allows them to come to the information that they will need to know for their assessment. 
	What are the students doing? 

Sharing their answers from their 5 W’s worksheet and discussing with the class and the teacher. 

	Phase Four: Elaborate on the Concept

	(The next stage of the model serves to help students elaborate on their understanding of the concept. They are given opportunities to apply the concept in unique situations, or they are given related ideas to explore and explain using the information and experiences they have accumulated so far. Interaction between the students is essential during the elaboration stage. By discussing their ideas with others, students can construct a deeper understanding of the concepts.)
Activity:

5) Have students write their own poem using personification to convey a message just as Sandburg did.  EX: A cellphone that knows too much gossip.  Allow students to share their poems with the rest of the class.


	What’s the teacher doing?

Monitoring the writing of the poems and making sure everyone stays on task. Also, listening and encouraging the students as they share their poems. 
	What are the students doing? 

Writing their own poem and sharing them with the class.

	Phase Five: Evaluate students' Understanding of the Concept

	(The final stage of the model has a dual purpose. It is designed for the students to continue to elaborate on their understanding and to evaluate what they know now and what they have yet to figure out. Although the key word of the stage is evaluate, the word does not indicate finality in the learning process. Indeed, students will continue to construct their understanding of these broad concepts throughout their lives. Evaluation of student understanding should take place throughout all phases of the instructional model. The evaluate stage, however, is when the teacher determines the extent to which students have developed a meaningful understanding of the concept).

Activity: 

6) Quiz on "Grass" (see attached). 


	What’s the teacher doing? 

Monitoring the class while they are taking the quiz and being available for any needed assistance. 

	What are the students doing? 

Taking the quiz and showing how much they learned. 



http://alex.state.al.us/lesson_view.php?id=29955
"Grass" by Carl Sandburg
Multiple Choice
Identify the choice that best completes the statement or answers the question.
Recall and Interpret (Grass)
____
1.
Who is the speaker in this poem?

	a.
	a dead man
	c.
	a cemetery

	b.
	the grass
	d.
	a battlefield


____
2.
The speaker’s greatest attribute is that it
	a.
	is green.
	c.
	appears anywhere.

	b.
	lasts a long time.
	d.
	blankets the past.


____
3.
Austerlitz is a
	a.
	World War II battleground.
	c.
	battlefield in the Czech Republic.

	b.
	Czech general.
	d.
	small European university.


____
4.
What can the reader infer from the list of battlefields?
	a.
	Grass grows everywhere, including Europe and the United States.

	b.
	Wars continue to create a need for grass to cover the dead.

	c.
	There are many cemeteries that have grass.

	d.
	Grass looks for places to grow.


____
5.
What can the reader infer from the phrase “Two years, ten years”?
	a.
	Time passes but the situation does not change.

	b.
	Time is not important to whether a place has grass or not.

	c.
	Grass ignores the passage of time.

	d.
	People looking at the grass do not change.


____
6.
The passengers are people who
	a.
	have not been involved in the wars.

	b.
	have an interest in growing grass.

	c.
	have forgotten the horrors of wars past.

	d.
	are allergic to grass.


____
7.
What is the theme of this poem?
	a.
	the futility of repeated wars

	b.
	to coverage value of grass

	c.
	the failure of people to appreciate grass

	d.
	the types of grass that provide excellent cover


____
8.
To whose bodies does the poem refer?
	a.
	Europeans
	c.
	dead tourists

	b.
	past citizens of the area
	d.
	dead soldiers


____
9.
The poet’s viewpoint in this poem is that he
	a.
	is opposed to war.

	b.
	agrees that war is necessary.

	c.
	thinks grass covers many problems.

	d.
	wants people to forget about war.


____
10.
What is the best description of the speaker’s word choice in “Grass”?
	a.
	contrived and distant
	c.
	simple and comprehensible

	b.
	unrealistic and complex
	d.
	unpredictable and fantastic


Short Answer
Analyze and Evaluate (Grass)

11.
Why does the speaker use the phrase “pile them high” repeatedly?

12.
The battles mentioned in the poem are long past. Why does the speaker mention them?
Essay
Evaluate and Connect (Grass)

13.
What message is the speaker trying to tell the reader? Use specific details to support your answer.

Name______________________________                   Date____________

FIVE W’s CHART 
Fill in each row with details that answer the question. 

	What happened? 

	Who was there?

	Why did it happen?

	When did it happen?

	Where did it happen? 


